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Over the last forty years, the gap between men and women with respect to labor-market outcomes, paid 
hours of work, hours working at home, occupations, college majors, and education levels in the United States 
has narrowed or disappeared. We ask whether these substantial changes in women’s lives—changes in pre-
cisely the variables that have seemed to matter so much to our understanding of political participation—
have enabled women’s political action in the United States. We find that they have not, and we suggest that 
the brakes on the translation of education and occupation into political participation come from continuing 
ambivalence about jobs and careers. Of course, these ambivalent attitudes may very well reflect a reality 
about the complications of workforce participation in a world with unequal and limited access to childcare, 
parental leave, high-paying jobs, and opportunities for career advancement.
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Advances and 
Ambivalence

were, in part, likely due to the availability of 
the birth control pill (Goldin and Katz 2002; 
Bailey 2010). They were also likely enabled by 
the Kennedy government’s contracting poli-
cies in the early 1960s, which called for equal 
hiring and promotion practices within compa-
nies (Dobbin 2009). Furthermore, efforts of the 
civil rights movement and the women’s move-
ment to make employment opportunities a 
right also contributed to these major shifts in 
women’s career opportunities. Along with 
these changes came a substantial increase in 
women’s educational outcomes.

Many of these shifts in opportunities and 

Over the last forty years, what was once nearly 
impossible for many women in the United 
States—a career with promotion opportuni-
ties—became possible and even ordinary. At 
the same time, the gap between men and 
women with respect to labor-market outcomes, 
paid hours of work, hours working at home, 
occupations, college majors, and education 
levels in the United States has narrowed or dis-
appeared. As Marth Bailey, Melanie Guldi, and 
Brad Hershbein put it, “younger women de-
layed their marriages, increased their educa-
tional attainment, and pursued previously male- 
dominated careers” (2014, 304). These changes 
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expectations for women were ushered in over 
a single decade; in the early 1960s, a substan-
tial majority of young women imagined their 
adult lives without jobs and careers. By the late 
1960s, only a minority of young women envi-
sioned their adult lives without jobs and ca-
reers (Goldin and Katz 2000; Goldin 2004). The 
effects of this transformation were carried into 
the next five decades as an increasing number 
of women went to college and entered the la-
bor market. In this article, we ask whether 
these changes have shaped individual-level  
political participation in the United States.  
As we explain, decades of scholarship have 
made clear that education and jobs with skill-
providing opportunities are strongly related to 
individual-level political participation. We ask 
whether these substantial changes in women’s 
lives—changes in precisely the variables that 
have seemed to matter so much to our under-
standing of political participation—have en-
abled women’s political action in the United 
States. 

We begin by providing a portrait of these 
substantial changes with respect to jobs and 
education. These changes are well known in 
sociology and economics, but less so in politi-
cal science, and so have not been taken up in 
the literatures there. We then turn to accounts 
of political participation, making clear both 
what we mean by political participation and 
how education and jobs play a central role in 
accounts of political participation. This sec-
tion sets the stage for the expectation that 
these fairly dramatic changes in women’s edu-
cation and employment status should trans-
late into fairly dramatic changes in women’s 
political participation. We consider the place 
of jobs and education separately and ask 
whether these changes have in fact material-
ized. We find, quite surprisingly, that some 
have and some have not. We argue that a range 
of attitudinal factors—especially attitudes 
about the roles women should take on—may 
have dampened the potential impacts of these 
changes.

A Brief Portr ait of the Change
We begin by outlining the dramatic changes in 
the employment expectations and education 
levels of young women in the United States 
over the latter half of the twentieth century. 
Beginning in the 1960s, women made an al-
most complete shift in expectations about 
their future employment; before this period, 
most women expected to be at home, working 
as caretakers and mothers by their mid-thirties. 
But between the 1960s and 1980s, an increasing 
proportion of women expected instead to be 
employed at age thirty-five (Goldin 2006).1

Over this same period, women made enor-
mous gains in educational attainment, helping 
boost their ability to achieve their new employ-
ment expectations. In 1952, a vanishingly small 
percentage of women had a college degree, and 
women were some 10 points less likely to com-
plete college than men. By the late 1980s and 
early 1990s, their rates of college completion 
equaled men’s. In the 2000s, they exceeded 
them, and by 2010, women were almost 10 
points more likely to complete college than 
men. Today, nearly half of all women have a 
college degree (U.S. Census Bureau 2011).

As women sought college degrees, and as 
more jobs became available to women, the 
kinds of jobs they held changed markedly. In 
1952, the overwhelming majority of women re-
ported themselves to be homemakers. Over the 
past several decades, however, the number of 
women whose primary job is in the home de-
creased, and today, only about 20 percent of 
women report being homemakers. A steadily 
increasing percentage of women have moved 
into jobs in the clerical, skilled, and semi-
skilled service sectors. Women have also moved 
more into professional and managerial jobs. 
Although men’s occupations have changed 
over this time as well, with the important ex-
ception of agricultural employment, the over-
all picture men’s occupations present is of tre-
mendous stability (ANES 2012; see also Blau 
and Kahn 2005).

Not all women have had access to these in-

1. We have some insight from existing work about the impetus for these changes; Kathleen Gerson (2011), for 
example, in her interviews with young women, makes clear that some of this change in expectations is likely 
about the opportunities available. More recently, however, if Gerson’s interviews are any guide, some of the ex-
pectations are about women’s desire for independence and long-run financial security.
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creased levels of education and the ability to 
move into occupations with more elaborate ca-
reer ladders. Of course, women today are far 
less constrained than they were in the 1950s 
and early 1960s, when fewer than 8 percent had 
completed four years of college. But even to-
day, stratification among women by education 
is considerable. In 2014, 11 percent of women 
over twenty-five did not have a high school di-
ploma; 29 percent terminated their education 
with only that; 28 percent received some col-
lege or an associate’s degree; and 20.4 percent 
received a bachelor’s degree (U.S. Census Bu-
reau 2014). As Sara McLanahan makes clear, 
this stratification by education has made eco-
nomic inequality between women more se-
vere—partly because, unlike their counter-
parts, women with more education tend to be 
married and employed and to delay childbirth 
(2004).

Our question is whether these large and 
uneven changes in education and jobs have 
consequences for political participation. Our 
answer draws on the frameworks that schol-
ars—political scientists, especially—have used 
to understand political participation. To help 
answer the question, we embed the changes 
we just described in the literature on resources 
and political participation. From there, we 
turn to explaining why these impressive struc-
tural changes have not translated into higher 
levels of political participation. We argue that 
the ambivalence women express about their 
work and family roles powerfully hampers 
their willingness and ability to leverage jobs 
and higher levels of education into political 
participation.

Models of Political Participation
Whether an individual participates in politics 
depends on the costs and benefits of participa-
tion. We describe the ingredients of a model 
of participation with this cost-benefit frame-
work in mind. Scholars have found, over and 
over, that individual-level resources, and espe-
cially education and income, are correlated 
with political participation (Verba, Schlozman, 
and Brady 1995; Rosenstone and Hansen 1993). 
Education enables people to be more knowl-
edgeable about politics. Education fosters in-
terest in politics. Education puts people in so-

cial networks, gives them cognitive tools, and 
opens up occupations. It also provides oppor-
tunities for increased incomes, making people 
visible to political mobilizers. Of course, 
money and education also make it less costly 
for individuals to participate in politics by 
opening mobilization opportunities and mak-
ing potential outcomes more comprehensible.

Political participation is enabled by re-
sources like education. It is also facilitated by 
a second set of resources—the practical tools 
people acquire on the job and in religious in-
stitutions, through the opportunities to orga-
nize meetings, give speeches, participate in 
meetings, and the like—activities that offer 
skill-building opportunities. Scholars call this 
second set of resources civic skills (Verba, 
Schlozman, and Brady 1995). These also lower 
the cost of participation by making politics 
easier to engage in.

These factors—education and civic skills—
are the central players in any account of politi-
cal action. They affect people’s sense of being 
able to do the work of politics and their engage-
ment in the political process. They cumulate 
inequality in participation, making it ever eas-
ier for some to participate in politics and affect-
ing the voices that get spoken and heard in the 
political arena. They also, therefore, create the 
tremendous stratification in political participa-
tion. Some 70 percent of those in the top quin-
tile of education and income participate in pol-
itics; by contrast, only 33 percent of those in 
the bottom quintile participate (Schlozman, 
Verba, and Brady 2013, 124).

What do we mean by political participa-
tion? We mean activities aimed at speaking 
to and influencing government in terms of 
policy or in terms of practice and implemen-
tation. Scholars outside political science of-
ten focus on two ways of participating in pol-
itics: voting and donating money. Political 
scientists, by contrast, tend to focus on a 
broad array of activities. In figures 1 through 
4, we report participation levels (in this case, 
the proportion of women who report partici-
pating and the average level of participation, 
where appropriate) using both a broad array 
of participatory activities and questions asked 
in comparable ways over time using data 
from the American National Election Studies 
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(ANES).2 The ANES provides impressive conti-
nuity in the study of American national elec-
tions. In every presidential year since 1952, 
the ANES has been made up of a national 
random sample of U.S. adult citizens sur-
veyed, in-person, by professional interview-
ers, before and after each election.

Our broad array of participatory activities 
includes voting, contributing to a political can-
didate or campaign, expressing interest in pol-
itics, and an index measure of several types of 
participatory behavior (such as attending a po-
litical event, working for a candidate, or wear-
ing a campaign button). We have just described 
how factors like education and civic skills ac-
quired in the workplace boost political partic-

ipation, but in figures 1 through 4, where we 
have clustered women together regardless of 
education or occupation status, we see little 
change over time. In other words, although we 
might expect women’s political participation 
levels to have risen markedly in correspon-
dence with the large shifts in education achieve-
ment and labor-market participation women 
have experienced over the past fifty or so years, 
the data presented in figures 1 through 4 do 
not immediately corroborate such a story. To 
be sure, changes in levels of women’s partici-
pation over time are certainly not entirely un-
detectable, but they are far from dramatic. 
Herein, we argue, lies a puzzle. Why have wom-
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Figure 1. Women’s Political Participation, Voting 
Turnout

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A1.

Figure 2. Women’s Political Participation, 
Contribute to a Candidate or Campaign

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A2. 
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Figure 3. Women’s Political Participation, Interest 
in Political Campaigns

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A3. Values coded to range from zero 
to one.
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Figure 4. Women’s Political Participation, Events 
and Volunteering

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A4. Values coded to range from zero 
to one.
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2. We combine both blacks and whites in this analysis and the others throughout this chapter. Although par-
ticipation among blacks is somewhat more depressed than it is for whites, the overall trends described here hold 
true across racial groups. 
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en’s levels of participation over time appeared 
not to have mirrored large shifts in the factors 
that drive participation?

Str atification by Education and 
Occupation
One expectation might be that stratification by 
education and occupation explains why we do 
not observe larger shifts in participation over 
time. As we described, not all women have 
made the gains that would lead to higher levels 
of political participation. To more fully unpack 
trends in political participation among women 
over time, we use the ANES time series—com-
paring rates of participation in a number of 
domains among women without high school 
diplomas, those who graduated high school, 

and those who obtained at least a college de-
gree. We might expect that, as norms and ex-
pectations about women’s college and career 
options changed over time, women with more 
education would increasingly diverge in their 
rates of political participation compared with 
women with less education.

We present results of this overtime analysis 
in figures 5 through 8. When we consider the 
proportion of women who have contributed to 
campaigns or who have voted, for instance, we 
find a consistent and somewhat surprising 
trend. It is true that today women with more 
education participate in these activities more 
often than those with less. Yet panning over 
the time series, we can see that both the slope 
of these lines and the distance between them 

Figure 5. Women’s Political Participation, 
Education, Voting Turnout

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A1.
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Figure 6. Women’s Political Participation, 
Education, Contribute to a Candidate or 
Campaign

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A2.
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Figure 7. Women’s Political Participation, 
Education, Interest in Political Campaigns

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A3. Values coded to range from zero 
to one.
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Figure 8. Women’s Political Participation, 
Education, Events and Volunteering

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A4. Values coded to range from zero 
to one.
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has remained relatively stable. In other words, 
in terms of political participation, the women 
with the most education have always looked 
different than women with less. No dramatic 
shift is evident in the rates with which women 
at each level of education engaged in political 
activities over the period of large changes.

Of course, the graphs take education as an 
absolute; they treat the credential as the key 
variable of interest. We could, instead, treat 
education as a relative variable, in comparison 
with the educational level of others in the so-
ciety. In other words, perhaps a college degree 
has a different meaning and value depending 
on whether a college degree is a rare achieve-
ment or a more common achievement in soci-
ety. We explore this possibility by looking again 

at the same data, this time using education in 
quartiles in figures 9 through 12. What we see 
is that the stratification is not so much about 
relative education as it is about absolute edu-
cation. Although those at the top participate 
more than those at the bottom, the quartile 
approach obscures the work the credentials do 
to stratify the population.

That college degrees matter in roughly the 
same way now as they did in years past is per-
haps surprising, and especially so in the face 
of the increasing heterogeneity of women who 
receive a college degree. College completion 
stratifies the population as crisply now, when 
nearly half of all women have the degree, as it 
did when only a tiny percentage did, and this 
continuity is in many ways startling.

Figure 9. Women’s Political Participation, 
Educational Quartiles, Voting Turnout

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A5.
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Figure 10. Women’s Political Participation 
Educational Quartiles, Contribution to a 
Candidate or Campaign

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A6.
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Figure 11. Women’s Political Participation , 
Educational Quartiles, Interest in Political 
Campaigns

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A7. Values coded to range from zero 
to one.
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Figure 12. Women’s Political Participation, 
Educational Quartiles, Events and Volunteering

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A8. Values coded to range from zero 
to one.
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Of course, education is only one part of the 
large change of the past decades, only one 
component of the way women have made good 
on their expectations. The second way they 
have made good is in terms of jobs and careers. 
As women have moved into jobs with skill-
giving opportunities and as employment has 
become normative in adult women’s lives, have 
jobs and employment come to stratify differ-
ently now than they did in the past? We face 
some data limitations with respect to women 
and full-time jobs, and so we focus here (in 
figures 13 through 16) on differentiating par-
ticipation over time by three kinds of job clas-
sifications—professional and managerial jobs, 
clerical and sales jobs, and homemakers.

The story here is remarkably similar to the 

story for education. Women in professional 
and managerial jobs—jobs that provide pre-
cisely the kind of civic skills that enable po-
litical action—have always participated more 
than have women in clerical and sales jobs and 
women at home. This continues for the entire 
fifty-year series, despite the tremendous change 
in access to these jobs for women. In other 
words, no change over time is evident in the 
relationship between education or occupation 
and political participation.

To view this another way, we pool data from 
the ANES over the entire time series from 1970 
to the present and estimate political participa-
tion among women as a function of education, 
occupation, and the interaction between these 
factors and year indicator variables. We also 
control for age, income, church attendance, 

Figure 13. Women’s Political Participation, 
Professional Status, Voting

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A9.
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Figure 14. Women’s Political Participation, 
Professional Status, Contribution to a Candidate 
or Campaign

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A10.
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Figure 15. Women’s Political Participation, 
Professional Status, Interest in Political 
Campaigns

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A11. Values coded to range from zero 
to one.
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Figure 16. Women’s Political Participation, 
Professional Status, Events and Volunteering

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. Number of cases avail-
able in table A12. Values coded to range from 
zero to one.
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employment status, and marital status. In fig-
ure 17, we plot the coefficients with their re-
spective standard errors for both the interac-
tion between year and education and year and 
professional occupation. The results tell a con-
sistent story. The relationship between educa-
tion and professional occupation is not moder-
ated by year. Instead, the relationship between 
these variables and political participation is 
quite consistent over time.

Again, we find this continuity in the face of 
the tremendous changes in selection into these 
jobs over time to be surprising. As with educa-
tion, the association appears to come from the 
experience, not from the process of selection. 
This relationship seems, again somewhat un-
expectedly, not to be muddied by the changes 
in the heterogeneity within these categories. 

Att itudes About the Role of 
Women in the Workpl ace
We turn now to the third way women could 
make good on the dramatic changes in their 
early expectations about labor-force attach-
ment, with respect to attitudes about the role 
of women in the workplace. Women are of 
course in the workforce in great numbers, and 
increasingly in professional and managerial 
occupations. Yet men’s presence in the work-
force is seen as natural, and the question of 
staying or leaving the workplace is not ever-
present. We ask, then, whether women—or at 
least some women—come to see their pres-

ence in the workplace as normative and un-
problematic.

Although we do not have measures of wom-
en’s satisfaction with their jobs and their levels 
of commitment to the workplace, we do have 
measures over time of whether women and 
men view women’s presence in the workplace 
as normative and unproblematic. Have women 
made good on this third outcome, their views 
about whether women are comfortably in the 
workplace? To what extent have women’s views 
about women’s workforce involvement re-
mained ambivalent?

Given the tremendous attention paid to dis-
cussions of opting out (Belkin 2003; Stone 
2007) and to what Betsey Stevenson and Justin 
Wolfers call the “paradox of declining female 
happiness” (2009), and given the emerging lit-
erature on gender identity within labor-force 
economics (Bertrand 2011; Fortin 2015), we 
have reasons to expect that women in the 
United States have not lost their ambivalence.

In the United States, debates about gender 
have centered largely on whether women 
should be relegated to the private sphere, at 
home, with their family. In the midst of the 
women’s rights movement in the early 1970s, 
when significant attention was paid to gender 
equality issues, scholars developed survey 
measures to gauge the extent to which indi-
viduals subscribed to the traditional belief that 
the role of women was in the home, or whether 
they adopted more egalitarian views about 
women’s place (Spence and Helmreich 1972). 
We might expect that over the past several de-
cades, as women have increasingly left the 
home, earned college degrees, and entered the 
labor market en masse, attitudes about wom-
en’s roles would shift dramatically toward a 
more egalitarian position.

Alternatively, and consistent with the 
opting-out literature, we might anticipate less 
change in attitudes than the enormous shift in 
women’s behaviors might suggest. In part, 
changes in attitudes about women’s proper 
roles might be modest because the character-
istics we attribute to men and women are 
largely seen as immutable and essential. In 
other words, particular qualities people gener-
ally ascribe to women—that they are inherently 
caretakers, nurturers, and meant to be at home 
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Figure 17. Education, Occupation, and Women’s 
Political Participation

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted. OLS regression model 
results available in table A13. Occupation catego-
ries were not available on the 2008 and 2012 
ANES. Boxes represent coefficient values. Error 
bars represent 95 percent confidence intervals.
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raising children—are not attitudes that have 
necessarily been abandoned (Goffman 1977). 
We suspect that such traditional beliefs may 
very well be hampering the extent to which 
women’s increased resources boosted political 
engagement.

We can observe whether such attitudinal 
shifts have occurred by examining responses 
to survey questions often employed to gauge 
attitudes about women’s roles. We examine av-
erage responses to such questions over time 
among both men and women, for good reason. 
Women’s decisions about whether to work, to 
participate in politics, to pursue careers, and 
more are inextricably linked to the attitudes 
possessed by men—both men they encounter 
in their daily lives, and men who influence the 
policies and practices that give women options 
and opportunities to pursue such activities. 
Thus, to examine attitudes over time, we turn 
to the General Social Survey (GSS), a nationally 
representative survey that has featured ques-
tions about women’s roles routinely since 1977 
(Thornton, Alwin, and Camburn 1983; see also 
Fortin 2015). We center our attention not on all 
questions the surveys have asked about wom-
en’s roles, but rather those that focus most in-
tensively on acceptance and ambivalence 
about women’s workforce participation. 

We begin with the most pointed question in 
the battery, the question about the extent to 
which individuals agree or disagree that a 
working mother can establish just as warm and 
secure a relationship with her children as a 
mother who does not work. In figure 18, we 
plot the mean response to this question on a 
scale recoded such that values range from zero 
to one, with higher values representing a more 
traditional view.

The results are striking. We can see that de-
spite a discernible drop toward the end of the 
1970s and into the 1980s, such that both men 
and women are somewhat more supportive of 
women’s employment, the slope of the lines 
remains markedly unchanged. There is also a 
noteworthy gender gap between men and 
women, with women more likely to endorse 
egalitarian gender roles. On average, however 
beliefs about the role of women as caretakers 
have persisted among both men and women. 
Furthermore, such attitudes seem largely un-

moved by the overwhelming gains women have 
made in terms of educational attainment and 
labor-market participation. Even in 2012, a siz-
able portion of both men and women main-
tained that working mothers cannot establish 
the same relationships with their children as 
mothers who do not work.

A similar trend emerges when we look at 
other questions gauging attitudes about wom-
en’s roles. When asked whether it is more im-
portant for a wife to help her husband’s career 
than to have one herself, we do see a slight 
drop in endorsement of this notion over the 
course of the time series (figure 19), but not 
nearly as dramatic of a change as we might ex-
pect given the huge shift in women’s work 
lives.

The same trend is present when asked 
whether children suffer when a mother works 
(figure 20), and whether it is better for a man 
to be the achiever outside the home and for 
the woman to take care of the family (figure 
21). In both instances, we see slight movement 
away from the more traditional perspective in 
the late 1970s, and then attitudes are mostly 
stable. 

Perhaps most surprisingly, when we look at 
these same attitudes by level of education in 
figures 22 through 25, it is clear that what 
changes there have been toward less ambiva-
lence about women’s employment have come 
to women at all levels of education in fairly 

Figure 18. Attitudes About Working Mothers
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Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Question wording: “A 
working mother can establish just as warm and 
secure a relationship with her children as a 
mother who does not work.” (Agree/Disagree). 
Number of cases available in table A14. Values 
coded to range from zero to one.
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even measure. For women at each of the three 
levels of education, attitudes changed most 
markedly between 1977 and 1988, and then lev-
eled off. Although it is true throughout the se-
ries that college-educated women are more 
supportive of women’s labor-force participa-
tion, no group changed especially dramatically. 
It is also true that a large proportion of all of 
these groups believe that children suffer when 
their mother works.

For the most part, then, women and men 
have not become significantly more comfort-
able and less conflicted about women’s em-
ployment. A sizable subset of both men and 

women in the United States still hold more tra-
ditional views about women’s place, or remain 
at least ambivalent about whether women are 
better suited for the private sphere than the 
public. This ambivalence translates, we sus-
pect, into workforce outcomes, outcomes that, 
in our framework, shape the opportunities 
women have to develop politically relevant 
skills on the job.

This ambivalence about the workplace is 
fairly widespread, but it also stratifies work-
force outcomes, and stratifies those outcomes 
over and above the stratification from educa-
tion. The following charts reinforce what we 
already know about the way that education 
stratifies presence in the workforce. College-
educated women are notably more likely to be 
working full time than high school graduates 
or women with less than a high school di-
ploma. The other side of the story is also true: 
college-educated women are notably less likely 
to be homemakers than women with less edu-
cation. Views on women’s place stratify these 
outcomes even more. Women with college de-
grees who believe that women are appropri-
ately in the workforce are some 30 points more 
likely to be in the workforce full time than their 
counterparts who believe differently. Those 
who are ambivalent are in between but are a 
bit closer to conservative than liberal women 
here. 

Figure 19. Attitudes About Women Supporting 
Husband’s Career

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Question wording: “It is 
more important for a wife to help her husband’s 
career than to have one herself.” (Agree/Dis-
agree). Number of cases available in table A15. 
Values coded to range from zero to one.

Women
Men

1977
1985

1986
1988

1989
1990

1991
1993

1996
1994

1998
0

0.2

0.4

0.6

0.8
1

M
ea

n

Figure 20. Attitudes About Children if Mother 
Works

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Question wording: “A 
preschool child is likely to suffer if his or her 
mother works.” (Agree/Disagree). Number of 
cases available in table A16. Values coded to 
range from zero to one.
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Figure 21. Attitudes About Men Working and 
Women Staying Home

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Question wording: “It is 
much better for everyone involved if the man is 
the achiever outside the home and the woman 
takes care of the home and family” (Agree/Dis-
agree). Number of cases available in table A17. 
Values coded to range from zero to one.
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This ambivalence about women’s place 
makes some trouble for the full realization of 
young women’s expectations. We explored 
these relationships by collecting data on both 
men’s and women’s attitudes and expectations 
using the 2014 Cooperative Congressional Elec-
tion Survey (CCES). Our data were drawn from 
a nationally representative sample of 431 men 
and 569 women, who were asked questions 
about gender, expectations, attitudes, employ-
ment, and political preferences. The preelec-
tion survey was fielded in September and Octo-
ber 2014. We returned to reinterview this sample 
in a postelection study, which was fielded in 
November and December 2014.

These data make clear that women who at 
age eighteen expected to be in the workforce 
full time acquired more education than those 
women who did not expect to be in the work-
force full time. They made good on the first 

part of their expectations. The next two charts 
illustrate this point. First, in figure 26, we see 
that, as in the Goldin data (2005), most women 
report that they expected to be in the work-
force. In figure 27, we see that women who ex-
pected to be in the workforce full time ac-
quired more education than did women who 
did not. In figure 28, we see that women who 
expected to be in the workforce full time 
achieved jobs that were more likely to provide 
the kind of on-the-job training that can make 
participation less costly. That is, they were 
more likely to work at a job where they gained 
the sort of civic skills—like serving on commit-
tees, organizing meetings, or giving presenta-
tions—that they can carry into the political 
world.

However, these women had more trouble 
making good on their expectations about em-
ployment. When we look at the difference be-

Figure 22. Women’s Attitudes About Roles, by 
Working Mothers

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Number of cases avail-
able in table A18. Values coded to range from 
zero to one.
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Figure 23. Women’s Attitudes About Roles, 
Children

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Number of cases avail-
able in table A19. Values coded to range from 
zero to one.
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Figure 24. Women’s Attitudes About Roles, 
Staying Home

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Number of cases avail-
able in table A21. Values coded to range from 
zero to one.
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Figure 25. Women’s Attitudes About Roles, 
Husband’s Career

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015).
Note: Data are weighted. Number of cases avail-
able in table A20. Values coded to range from 
zero to one.
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tween women’s employment expectations at 
eighteen and their employment today in these 
2014 data (figure 29), it is clear that just under 
40 percent of the women who expected to be 
full time are full time. Furthermore, across the 
range of education, a sizable proportion of 
women cut their work hours back to care for 
their families; this is a long-time standard re-
sult (figure 30) (see Pleck 1977). Although a 
good deal of women’s ability to make good on 
their expectations about their employment var-
ies very little across the dimensions of stratifi-
cation we examine here, one dimension does 
seem to condition their ability to follow through 
on their expectations—their views about 
women in the workplace. Women who are less 

Figure 26. Gender Differences in Career 
Expectations

Source: Authors’ compilation based on CCES 
2014 (Schaffner and Ansolabehere 2015).
Note: Data are weighted. Number of cases: 
Women=518; Men=482.
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Figure 27. Women’s Education Today by Work 
Expectations

Source: Authors’ compilation based on CCES 
2014 (Schaffner and Ansolabehere 2015).
Note: Data are weighted. All variables rescaled to 
range from zero to one. Number of cases=518. 
Values coded to range from zero to one.
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Figure 28. Women’s Civic-Related Job Skills by 
Expectation

Source: Authors’ compilation based on CCES 
2014 (Schaffner and Ansolabehere 2015).
Note: Data are weighted. All variables rescaled to 
range from zero to one. Civic skills is average 
number of three possible activities individual 
could report partaking in at workplace over the 
past six months: serving on committees, given 
time for special projects, or helping organizing 
meetings; planning or chairing a meeting; giving 
a presentation or speech. Number of cases=537.
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Figure 29. Women’s Career Expectations Versus 
Later Employment 

Source: Authors’ compilation based on CCES 
2014 (Schaffner and Ansolabehere 2015).
Note: Data are weighted. Number of cases: 
Women=534.
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Figure 30. Women’s Decisions to Cut Back on 
Work to Care for Family

Source: Authors’ compilation based on CCES 
2014 (Schaffner and Ansolabehere 2015).
Note: Data are weighted. Number of cases=537.
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conflicted on the issue are notably more likely 
to work full time (figures 31 through 33) (see 
also Correll 2004; Farre and Vella 2013).

We suspect that this ambivalence, or this 
sense that women’s workforce participation is 
problematic for families and children and, in 
fact, workplaces—a worry that is centrally fo-
cused on the sense that children’s lives are best 
when mothers are home—has consequences 
that reach beyond whether individual women 
achieve their expectations. This ambivalence 
also ought to undermine support for policies 
that might play a role in translating education 

into jobs—policies that might make it easier 
for women to keep, hold, and advance in their 
positions. We focus here on four policies. We 
ask about the relationship between women’s 
views on women’s employment and their sup-
port for federally provided childcare, parental 
leave, equal pay for equal work, and federal ef-
forts to prevent job discrimination against 
women. 

Using our 2014 CCES data, we examine the 
relationship between beliefs about women’s 
proper place and support for these policies. We 
measure attitudes toward women by scaling 

Figure 31. Women’s Workforce Participation, Conservative About Gender Roles

Source: Authors’ compilation based on GSS cumulative file (Smith et al. 2015).
Note: Data are weighted. Years 1977 through 2010 combined. Number of cases available in table A22. 
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Figure 32. Women’s Workforce Participation, Ambivalent About Gender Roles

Source: Authors’ compilation based on GSS cumulative file (Smith et al. 2015).
Note: Data are weighted. Years 1977 through 2010 combined. Number of cases available in table A22. 
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together items designed to assess beliefs about 
women’s proper place. Survey respondents 
were asked the extent to which they agree or 
disagree with the following three statements: 

1.	 A working mother can establish just as 
warm and secure a relationship with her 
children as a mother who does not work.

2.	 Men should not be expected to spend the 
same amount of time on household chores 
as women. 

3.	 I would be equally comfortable having a 
woman as a boss as I would a man. 

We estimate the extent to which support for 
policies aimed at easing women’s path into 
and presence within the workforce is a func-
tion of these attitudes about women’s place, 
controlling for a number of factors including 
employment status, age, education, marital 
status, income, conservative church member-
ship (respondent identifies as Catholic, Bap-
tist, or Mormon), solidarity with other women, 
and party identification. All variables in our 
models are coded to range from zero to one.

Table 1 provides the results of our ordinary 
least squares regression estimations, with our 
policy items regressed on the variables de-
scribed. With the exception of support for fed-
eral spending for childcare (though results are 
in the expected direction), the results are quite 

consistent; in each case, more conservative 
views about women’s place significantly de-
crease support for our workplace-related poli-
cies. Furthermore, the associations are pow
erful, reducing support by approximately 20 
percent on the zero to one scale in each case.

In short, these results provide further evi-
dence for the powerful role attitudes about the 
proper place of women have in terms of de-
pressing what otherwise might be more sweep-
ing consequences of gains in education and 
jobs. The persistence of these more traditional 
attitudes undermines support for policies that 
make it easier for women to enter into and re-
main in the workforce.

Conclusion
Our analyses suggest that women’s changing 
expectations—and especially the ways they 
translated into more women with college de-
grees and more women with professional and 
managerial jobs—mattered a lot for women’s 
political participation. They helped enable 
higher levels of education and more profes-
sional occupations, both of which provide skills 
that enable political participation. Neverthe-
less, what is also clear is that attitudes about 
women’s place have put brakes on the transla-
tion of these opportunities into participation-
relevant resources for women. Our data sug-
gest that some of these brakes come from the 
tradeoffs women make to care for their fami-

Figure 33. Women’s Workforce Participation, Liberal About Gender Roles

Source: Authors’ compilation based on GSS cumulative file (Smith et al. 2015).
Note: Data are weighted. Years 1977 through 2010 combined. Number of cases available in table A22. 
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lies, and from ideas about women’s place that 
foster ambivalence when it comes to embrac-
ing jobs and careers.

Taken together, these results offer a val
uable portrait of the changes in women’s 
participation-relevant skills and resources over 
the last fifty years. They do a second thing, as 
well. They offer some evidence in favor of a 
treatment as opposed to selection view of edu-
cation as a resource for political action. De-
spite the large changes in access to education 
and in relative education levels in the United 
States for women and for men, education strat-
ifies participation today roughly as it did fifty 
years ago. Previous literature, literature not fo-
cused on the changes in women’s lives, has 
reached conflicting conclusions on whether 
education’s consequences are a product of se-
lection processes. Some have found that edu-
cation, especially attending college, works as 
a treatment, boosting political participation 
(Sondheimer and Green 2010; Card 1993; Ace
moğlu and Angrist 2001; Dee 2004; Hillygus 
2005). Others, however, argue that education’s 
effects are about selection, that education is a 
proxy for other attitudes and socialization ex-
periences that more directly affect political par-
ticipation and engagement (Kam and Palmer 
2008; Tenn 2007; Berinsky and Lenz 2010; Jen-
nings and Niemi 1981). Our results offer sug-
gestive evidence for the education-as-treatment 
side of the argument, and they offer hints about 
a potential strategy for using these changes in 

women’s lives to investigate this question, yet 
again.

These data also make clear the value of pur-
suing the question of attitudinal brakes on 
women’s workforce participation. Scholars 
have argued that gender is especially essential-
ized; that gender hierarchy is so structurally 
and attitudinally embedded that it is not dis-
appearing any time soon (Haslanger 2000). We 
see in our data some confirmation of this at-
titudinal embedding; many women endorse 
more traditional roles for women and express 
ambivalence about entering and remaining in 
the workforce, ultimately making them less 
likely to obtain the skills and interests that pro-
mote political engagement.

Our data provide further clues that, for 
many women, commitment to the workforce 
is tenuous. We asked women in our 2014 CCES 
sample whether they had ever considered cut-
ting back on employment, and the results of 
our open-ended question offer a portrait of 
women’s attitudes about both work and family. 
Many women at even the highest levels of edu-
cation expressed a desire to stay at home with 
their children. Those who remained in the 
workforce claimed to do so because they felt 
economic pressure to continue working. One 
college-educated woman wrote, for instance, 
“I decided to continue working because I can’t 
afford to stay at home with my son.” Another 
said she “considered it but could not afford to 
do it.”  Even many women who did drop out of 

Table 1. Attitudes toward Promoting Women’s Workforce Participation

Support for 
Childcare 
Spending

Support for 
Parental Leave 

Spending

Support for 
Equal Pay for 
Equal Work

Support for 
Fighting Job 

Discrimination

Women’s roles (conservative) –0.120 –0.197** –0.229** –0.236**
(0.096) (0.085) (0.093) (0.098)

Observations  408 408 406 409
R2 0.248 0.223 0.345 0.368

Source: Authors’ compilation based on 2014 CCES (Schaffner and Ansolabehere 2015).
Note: Data are weighted. All variables coded to range from zero to one. Model controls for employment 
status, age, education, marital status, income, membership in a conservative church, gender solidarity, 
and party identity. Full model specification and results are available in table A23. 
Standard errors in parentheses
*** p < 0.01; ** p < 0.05; * p < 0.1
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the workforce couched their explanation in 
economic terms, as one women explained, “I 
took nine years off; however, I was able to do 
so because my husband had an excellent job.”

In this way, the women at the top of the 
education stratum look strikingly like those 
with the least education. Many of the women 
who did not graduate high school or received 
only their high school diploma echoed these 
sentiments, providing comments such as “I 
would have considered it if we could have af-
forded it.” And across the education spectrum, 
many women reported staying at home simply 
because they believed it was most beneficial to 
their children. They made comments such as 
one woman who had attended some college 
explained, “I did not work after I had my chil-
dren. I would not have had children if I had to 
work. My children were my job.” One high 
school graduate said, “When my children were 
born I stayed at home. My mother always said 
that if you were going to have kids they de-
served at least one full-time parent. She was 
right, they did.” A woman with a postgraduate 
degree stated, “I quit my job to stay at home 
with my kids because it was in their best in
terests.” Even a sizable portion of the women 
who continued to work for financial reasons 
still emphasized the importance of being at 
home:

If I could afford it, I would have (and still 
would) gone part-time to help juggle my par-
enting with my career, but we need my full 
income. Also, I’ve taken PTO frequently over 
the years to help my terminally ill parents 

(now both deceased) and it would have been 
better to be able to take leave without worry-
ing about money to devote more time there. 
It’s all about the money.

To us, these responses read like the attitu-
dinal residues of ambivalence. They show the 
significant pull women feel toward the private 
sphere, into family life as primary caregivers. 
What stands out, however, is how rarely our 
respondents seemed to be similarly compelled 
by their jobs or careers; very few expressed a 
desire to stay in the workforce for reasons be-
yond economic necessity. The respondent who 
said, “I considered being a stay-at-home mom 
once we had children . . . I decided I wanted to 
continue working because I find joy in doing 
my job and would miss it” was an outlier in our 
data.3

We see the conflict expressed by many 
women in our data as another illustration of a 
brake on women’s workforce participation. 
What our findings suggest, then, is that regard-
less of women’s expectations, their levels of ed-
ucation, and their labor-market participation, 
attitudes about women’s place and a strong de-
sire to assume the role of caretakers—coupled 
with a lack of enthusiasm for jobs or careers—
likely dampen the more sweeping changes in 
political behavior we might expect to have ob-
served over the past sixty years. Of course, these 
attitudes may very well reflect a reality about 
the complications of workforce participation in 
a world with unequal and limited access to 
childcare, parental leave, high paying jobs, and 
opportunities for career advancement.

3. Interestingly, few men expressed such sentiments either. Yet the men in our sample also described juggling 
work with family or needing to care for family far less frequently than the women. These responses suggest that 
while individuals, regardless of gender, are not, perhaps, overwhelmingly or routinely attached to their jobs, at-
titudes about the proper role of men and women provide an enduring framework for how individuals talk about 
their responsibilities. 
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Appendix

Table A1. Weighted Sample Size for “Voted” 
Variable

High School 
Dropout

High School 
Degree College

1952 501 254 39
1956 490 327 61
1958 455 329 71
1960 448 311 102
1962 325 234 72
1964 364 277 73
1966 308 272 54
1968 326 265 85
1970 335 324 85
1972 510 463 151
1974 490 543 172
1976 438 545 178
1978 364 511 157
1980 196 322 116
1982 168 288 121
1984 236 438 169
1986 265 451 211
1988 227 360 162
1990 273 418 167
1992 256 437 217
1994 191 326 153
1996 149 271 160
1998 105 256 146
2000 126 310 184
2002 98 266 159
2004 73 169 132
2008 130 349 327
2012 99 369 266

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.

Table A2. Weighted Sample Size by Category for 
“Contribute” Variable

High School 
Dropout

High School 
Degree College

1952 499 253 39
1956 490 327 61
1960 448 308 102
1962 325 231 71
1964 362 275 73
1966 301 270 54
1968 310 249 80
1972 487 443 141
1974 493 544 171
1976 436 540 178
1978 363 510 156
1980 195 322 116
1982 167 288 121
1984 224 429 164
1986 263 448 208
1988 228 360 161
1990 270 418 167
1992 255 437 218
1994 191 323 153
1996 149 271 160
1998 105 256 146
2000 126 312 184
2002 98 266 160
2004 73 169 132
2008 130 349 327
2012 100 371 266

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.
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Table A3. Weighted Sample Size by Category for 
“Electoral Interest” Variable

High School 
Dropout

High School 
Degree College

1952 554 280 42
1956 489 325 61
1958 456 329 72
1960 477 327 108
1962 326 234 72
1964 387 295 79
1966 298 271 54
1968 360 307 88
1970 340 328 85
1972 602 558 168
1976 534 621 206
1978 362 514 156
1980 231 376 115
1982 171 290 121
1984 282 493 176
1986 264 452 209
1988 272 427 178
1990 273 417 167
1992 274 474 243
1994 189 320 149
1996 178 311 172
1998 105 258 146
2000 139 369 208
2002 111 298 179
2004 80 203 152
2008 75 197 188
2012 109 395 280

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.

Table A4. Weighted Sample Size by Category for 
“Index: Attending Political Events, Working for a 
Candidate, or Wearing a Button” Variable

High School 
Dropout

High School 
Degree College

1952 499 253 39
1956
1960 490 327 61
1964
1966 448 311 102
1968 325 231 71
1970 363 276 73
1972
1974 320 252 82
1976 340 328 85
1978 487 443 141
1980 493 544 172
1982 438 542 178
1984 363 510 156
1988 197 322 116
1990 167 288 121
1992 224 429 164
1994 265 452 211
1996 228 360 162
1998 271 418 167
2000 256 437 218
2002 191 325 153
2004 149 271 160
2008 105 258 146
2012 126 312 184

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.
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Table A5. Weighted Sample Size by Category for 
“Voted” Variable by Education Quartiles

1 2 3 4

1952 332 169 165 207
1956
1958 288 202 327 153
1960 272 183 329 166
1962 261 384 114 231
1964 186 320 53 150
1966 364 194 83 163
1968 183 302 95 135
1970 326 167 204 85
1972 335 212 112 188
1974 510 312 334 151
1976 490 334 456 172
1978 438 340 453 178
1980 364 511 242 157
1982 196 322 158 116
1984 350 106 196 121
1986 484 190 267 169
1988 716 282 211
1990 587 241 162
1992 691 207 167
1994 693 279 217
1996 517 248 106 46
1998 421 241 107 54
2000 361 181 90 55
2002 436 254 127 58
2004 364 212 114 45
2008 242 165 75 57
2012 480 352 327

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.

Table A6. Weighted Sample Size by Category for 
“Contribute” Variable by Education Quartiles

1 2 3 4

1952 330 169 165 206
1956
1960 288 202 327 153
1962
1964 261 381 114 231
1966 185 320 51 149
1968 362 193 82 163
1972 179 297 95 134
1974 310 158 196 80
1976
1978 487 299 324 141
1980 493 334 453 171
1982 436 336 451 178
1984 363 510 242 156
1986 195 322 158 116
1988 349 106 196 121
1990 466 187 259 164
1992 711 282 208
1994 588 240 161
1996 688 208 167
1998 692 279 218
2000 514 246 106 46
2002 421 241 107 54
2004 361 181 90 55
2008 438 254 127 58
2012 365 212 114 46

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.
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Table A7. Weighted Sample Size by Category 
for “Electoral Interest” Variable by Education 
Quartiles

1 2 3 4

1952 366 188 177 228
1956
1958 287 202 325 152
1960 273 183 329 167
1962 279 413 112 246
1964 186 321 53 150
1966 387 206 89 179
1968 179 296 94 132
1970 360 199 219 88
1972 340 213 115 188
1976 602 382 381 168
1978
1980 534 391 516 206
1982 362 514 243 156
1984 231 376 168 115
1986 354 107 196 121
1988 562 213 304 176
1990 716 282 209
1992 699 267 178
1994 690 207 167
1996 748 305 243
1998 509 247 103 46
2000 489 270 115 56
2002 363 181 90 55
2004 508 295 145 63
2008 409 244 125 54
2012 282 189 91 61

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.

Table A8. Weighted Sample Size by Category for 
“Index: Attending Political Events, Working for 
a Candidate, or Wearing a Button” Variable by 
Education Quartiles

1 2 3 4

1952 330 169 165 206
1956
1960 288 202 327 153
1964 0 0 0 0
1966 261 384 114 231
1968 185 320 51 149
1970 363 194 82 163
1972
1974 320 159 198 82
1976 340 213 115 188
1978 487 299 324 141
1980 493 334 457 172
1982 438 337 453 178
1984 363 510 242 156
1988 197 322 158 116
1990 349 106 196 121
1992 466 187 260 164
1994 717 282 211
1996 588 241 162
1998 689 208 167
2000 693 279 218
2002 516 246 106 46
2004 421 241 107 54
2008 363 181 90 55
2012 438 254 127 58

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.
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Table A9. Weighted Sample Size by Category for 
“Voted” Variable

Professional 
and 

Managerial
Clerical 

and Sales Homemaker

1952 62 102 568
1956 71 110 627
1958 71 118 598
1960 99 160 542
1962 83 109 444
1964 92 126 394
1966 107 146 418
1968 158 228 609
1970 215 277 566
1972 203 300 531
1974 231 258 437
1976 149 188 216
1978 140 194 221
1980 233 311 254
1982 272 328 265
1984 230 254 202
1986 223 267 229
1988 281 319 233
1990 194 268 173
1992 201 222 123
1994 170 177 148
1996 261 248 134
1998 145 175 88
2000 62 102 568
2002 71 110 627
2004 71 118 598
2008 99 160 542
2012 83 109 444

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.

Table A10. Weighted Sample Size by Category 
for “Contribute” Variable

Professional 
and 

Managerial
Clerical 

and Sales Homemaker

1952 62 101 568
1956 71 110 627
1960
1962 99 160 541
1964 83 108 442
1966 86 124 369
1968
1972 153 216 583
1974 215 276 566
1976 202 299 529
1978 231 257 436
1980 149 188 215
1982 140 193 221
1984 225 305 247
1986 270 325 264
1988 230 253 202
1990 224 267 228
1992 281 320 232
1994 195 266 171
1996 201 222 123
1998 170 177 148
2000 261 248 134
2002 145 175 88
2004 62 101 568
2008 71 110 627
2012

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.
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Table A11. Weighted Sample Size by Category for 
“Electoral Interest” Variable

Professional 
and 

Managerial
Clerical 

and Sales Homemaker

1952 72 109 626
1956 71 110 625
1958 70 118 598
1960 103 171 581
1962 89 118 475
1964 95 142 441
1966 107 147 419
1968 179 277 715
1970
1972 248 348 608
1976 232 258 435
1978 160 215 247
1980 140 194 223
1982 251 354 287
1984 270 328 265
1986 251 298 231
1988 223 267 229
1990 314 349 250
1992 191 262 172
1994 221 252 138
1996 170 179 148
1998 299 291 146
2000 174 199 95
2002 72 109 626
2004 71 110 625
2008 70 118 598
2012 103 171 581

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.

Table A12. Weighted Sample Size by Category 
for “Index: Attending Political Events, Working for 
a Candidate, or Wearing a Button” Variable

Professional 
and 

Managerial
Clerical 

and Sales Homemaker

1952 62 101 568
1956 71 110 627
1960
1964 99 160 542
1966 83 108 443
1968 87 124 381
1970 107 147 419
1972 153 216 583
1974 215 278 566
1976 203 299 529
1978 231 257 436
1980 149 188 216
1982 140 193 221
1984 225 306 247
1988 272 328 266
1990 230 254 202
1992 224 267 228
1994 281 320 233
1996 195 266 172
1998 201 222 123
2000 170 179 148
2002 261 248 134
2004 145 175 88
2008 62 101 568
2012 71 110 627

Source: Authors’ compilation based on ANES Cu-
mulative Data File 2012. 
Note: Data are weighted.
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Table A13. The Interactive Effect of Year with Education and Professional Occupation Among Women 

Age 0.647*** 1986 –0.020 1978*education –0.112 2012*education –0.187** 1998*professional occupation –0.002
(0.023) (0.039) (0.088) (0.091) (0.072)

Education 0.429*** 1988 0.055 1980*education 0.004 1972*professional occupation –0.097 2000*professional occupation –0.056
(0.066) (0.041) (0.094) (0.065) (0.068)

Married 0.043*** 1990 –0.122*** 1982*education –0.088 1974*professional occupation –0.024 2004*professional occupation 0.022
(0.009) (0.038) (0.098) (0.081) (0.067)

Income 0.208*** 1992 0.120*** 1984*education 0.032 1976*professional occupation –0.044 Constant –0.094***
(0.016) (0.038) (0.087) (0.067) (0.030)

Church attendance 0.153*** 1994 –0.122*** 1986*education –0.159* 1978*professional occupation –0.019
(0.010) (0.044) (0.087) (0.067)

Employed 0.039*** 1996 0.060 1988*education 0.003 1980*professional occupation –0.021
(0.008) (0.048) (0.088) (0.068)

Professional occupation 0.036 1998 –0.061 1990*education –0.056 1982*professional occupation –0.039
(0.053) (0.049) (0.089) (0.074)

1972 0.102*** 2000 0.073 1992*education 0.033 1984*professional occupation –0.052
(0.035) (0.053) (0.079) (0.062)

1974 –0.074* 2004 0.155** 1994*education 0.096 1986*professional occupation 0.022
(0.042) (0.064) (0.095) (0.065)

1976 0.058 2008 0.210*** 1996*education 0.046 1988*professional occupation 0.013
(0.040) (0.048) (0.095) (0.064)

1978 –0.003 2012 0.196*** 1998*education –0.143 1990*professional occupation –0.023
(0.039) (0.052) (0.100) (0.068)

1980 0.084* 1972*education 0.093 2000*education –0.003 1992*professional occupation –0.055
(0.045) (0.080) (0.101) (0.061)

1982 0.017 1974*education –0.016 2004*education –0.090 1994*professional occupation –0.023
(0.047) (0.099) (0.111) (0.070)

1984 0.109*** 1976*education 0.074 2008*education –0.121 1996*professional occupation –0.002
(0.041) (0.088) (0.089) (0.064)

Observations 43,284
R2 0.203

Source: Authors’ compilation based on ANES Cumulative Data File 2012. 
Note: Data are weighted. Standard errors in parentheses.
*** p <0.01, ** p <0.05, * p <0.1
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Table A13. The Interactive Effect of Year with Education and Professional Occupation Among Women 

Age 0.647*** 1986 –0.020 1978*education –0.112 2012*education –0.187** 1998*professional occupation –0.002
(0.023) (0.039) (0.088) (0.091) (0.072)

Education 0.429*** 1988 0.055 1980*education 0.004 1972*professional occupation –0.097 2000*professional occupation –0.056
(0.066) (0.041) (0.094) (0.065) (0.068)

Married 0.043*** 1990 –0.122*** 1982*education –0.088 1974*professional occupation –0.024 2004*professional occupation 0.022
(0.009) (0.038) (0.098) (0.081) (0.067)

Income 0.208*** 1992 0.120*** 1984*education 0.032 1976*professional occupation –0.044 Constant –0.094***
(0.016) (0.038) (0.087) (0.067) (0.030)

Church attendance 0.153*** 1994 –0.122*** 1986*education –0.159* 1978*professional occupation –0.019
(0.010) (0.044) (0.087) (0.067)

Employed 0.039*** 1996 0.060 1988*education 0.003 1980*professional occupation –0.021
(0.008) (0.048) (0.088) (0.068)

Professional occupation 0.036 1998 –0.061 1990*education –0.056 1982*professional occupation –0.039
(0.053) (0.049) (0.089) (0.074)

1972 0.102*** 2000 0.073 1992*education 0.033 1984*professional occupation –0.052
(0.035) (0.053) (0.079) (0.062)

1974 –0.074* 2004 0.155** 1994*education 0.096 1986*professional occupation 0.022
(0.042) (0.064) (0.095) (0.065)

1976 0.058 2008 0.210*** 1996*education 0.046 1988*professional occupation 0.013
(0.040) (0.048) (0.095) (0.064)

1978 –0.003 2012 0.196*** 1998*education –0.143 1990*professional occupation –0.023
(0.039) (0.052) (0.100) (0.068)

1980 0.084* 1972*education 0.093 2000*education –0.003 1992*professional occupation –0.055
(0.045) (0.080) (0.101) (0.061)

1982 0.017 1974*education –0.016 2004*education –0.090 1994*professional occupation –0.023
(0.047) (0.099) (0.111) (0.070)

1984 0.109*** 1976*education 0.074 2008*education –0.121 1996*professional occupation –0.002
(0.041) (0.088) (0.089) (0.064)

Observations 43,284
R2 0.203

Source: Authors’ compilation based on ANES Cumulative Data File 2012. 
Note: Data are weighted. Standard errors in parentheses.
*** p <0.01, ** p <0.05, * p <0.1
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Table A14. Weighted Sample Size by Gender for 
Attitudes About Working Moms

Men Women

1977 701 804
1985 713 804
1986 640 819
1988 451 523
1989 457 546
1990 422 515
1991 431 569
1993 489 580
1994 837 1100
1996 1136 1279
1998 831 1025
2000 812 1034
2002 404 491
2004 419 473
2006 889 1085
2008 639 691
2010 624 804
2012 610 694

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted.

Table A15. Weighted Sample Size by Gender for 
Belief That Wife Should Help Man’s Career

Men Women

1977 677 793
1985 689 778
1986 625 809
1988 448 517
1989 438 536
1990 414 502
1991 426 563
1993 479 571
1994 813 1079
1996 1111 1255
1998 806 1015

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted.

Table A16. Weighted Sample Size by Gender for 
Belief That Kids Suffer if Mother Works

Men Women

1977 696 800
1985 704 793
1986 635 810
1988 442 520
1989 449 541
1990 411 502
1991 426 564
1993 483 568
1994 826 1100
1996 1103 1257
1998 816 1012
2000 794 1014
2002 405 490
2004 414 472
2006 884 1085
2008 631 685
2010 617 797
2012 605 691

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted.
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Table A17. Weighted Sample Size by Gender for 
Belief That Man Should Work, Woman Should 
Stay Home

Men Women

1977 698 805
1985 703 799
1986 632 811
1988 440 521
1989 450 537
1990 409 506
1991 426 559
1993 487 572
1994 817 1090
1996 1111 1261
1998 814 1019
2000 799 1006
2002 407 485
2004 416 469
2006 887 1083
2008 636 680
2010 623 798
2012 606 692

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted.

Table A18. Weighted Sample Size by Category 
for Women’s Attitudes About Working Moms, by 
Educational Attainment 

High School 
Dropout

High School 
Degree College

1977 284 313 208
1985 207 294 303
1986 223 315 281
1988 140 166 217
1989 137 198 210
1990 108 181 227
1991 129 184 255
1993 104 192 284
1994 182 364 554
1996 217 392 669
1998 157 320 548
2000 189 300 545
2002 67 167 257
2004 54 135 285
2006 154 282 649
2008 103 187 401
2010 125 235 444
2012 100 192 403

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted. Women only.
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Table A19. Weighted Sample Size by Category 
for Women’s Attitudes About Kids Suffer if 
Mother Works by Educational Attainment

High School 
Dropout

High School 
Degree College

1977 284 312 205
1985 201 294 298
1986 217 315 278
1988 139 167 214
1989 138 194 209
1990 105 171 226
1991 128 185 251
1993 99 190 279
1994 185 363 552
1996 208 386 664
1998 153 316 543
2000 183 289 541
2002 66 166 257
2004 54 134 284
2006 151 284 650
2008 103 186 395
2010 125 234 439
2012 98 193 400

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted. Women only.

Table A20. Weighted Sample Size by Category 
for Women’s Attitudes About Wife Should Help 
Husband’s Career by Educational Attainment

High School 
Dropout

High School 
Degree College

1977 278 307 208
1985 196 284 297
1986 219 312 278
1988 139 164 214
1989 136 191 209
1990 104 172 226
1991 130 181 252
1993 101 192 278
1994 178 352 550
1996 214 383 658
1998 153 317 544

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted. Women only.

Table A21. Weighted Sample Size by Category 
for Women’s Attitudes About Better for Man to 
Work by Educational Attainment

High School 
Dropout

High School 
Degree College

1977 286 312 207
1985 204 294 301
1986 221 311 279
1988 138 167 216
1989 133 193 211
1990 105 175 226
1991 128 182 249
1993 101 190 280
1994 182 357 551
1996 213 386 662
1998 156 323 541
2000 179 292 536
2002 65 165 255
2004 54 133 283
2006 153 279 652
2008 102 187 391
2010 122 235 441
2012 99 191 401

Source: Authors’ compilation based on GSS cu-
mulative file (Smith et al. 2015). 
Note: Data are weighted. Women only.
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Table A22. Weighted Sample Size by Education for Women’s Workforce Participation Stratified by 
Education and Attitudes About Gender Roles

Conservative About 
Gender Roles

Ambivalent About 
Gender Roles

Liberal About 
Gender Roles

High school dropout 418 1765   425
High school degree 393 2737 1124
College and above 334 3543 2499

Source: Authors’ compilation based on GSS cumulative file (Smith et al. 2015). 
Note: Data are weighted. Women only.

Table A23. Attitudes Toward Promoting Women’s Workforce Participation

Support for 
Childcare 
Spending

Support for 
Parental Leave 

Spending

Support for 
Equal Pay for 
Equal Work

Support for 
Fighting Job 

Discrimination

Women’s roles (conservative) –0.120 –0.197** –0.229** –0.236**
(0.096) (0.085) (0.093) (0.098)

Employment 0.028 0.022 0.034 0.017
(0.038) (0.038) (0.037) (0.038)

Age 0.030 –0.132 0.166*** 0.087
(0.079) (0.082) (0.064) (0.073)

Education 0.020 0.077 –0.180*** –0.199***
(0.067) (0.067) (0.062) (0.064)

Married –0.051 –0.002 –0.038 –0.062
(0.036) (0.035) (0.039) (0.039)

Income –0.101 –0.035 –0.089 –0.034
(0.079) (0.078) (0.081) (0.081)

Conservative church member 0.048 0.038 0.031 0.047
(0.038) (0.040) (0.037) (0.038)

Gender solidarity 0.225*** 0.199*** 0.212*** 0.242***
(0.064) (0.062) (0.056) (0.059)

Party ID (Republican) –0.255*** –0.198*** –0.388*** –0.398***
(0.048) (0.051) (0.058) (0.056)

Constant 0.675*** 0.692*** 0.885*** 0.849***
(0.072) (0.067) (0.067) (0.075)

Observations 408 408 406 409
R2 0.248 0.223 0.345 0.368

Source: Authors’ compilation based on 2014 CCES (Schaffner and Ansolabehere 2015).
Note: Data are weighted. All variables coded to range from zero to one.
Standard errors in parentheses.
*** p < 0.01; ** p < 0.05; * p < 0.1
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